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Standards:

Model Standards for Academic, Social, Emotional, and Character Development

A3. Responsible, Engaged, Autonomous, and Connected Learners
C7. Good Citizenship
SE3. Social Awareness and Relationship Skills and Traits

English Language Arts

R1.7: Integration of knowledge and ideas

Integrate and evaluate multiple sources of information presented in different media or
formats as well as in words in order to address questions or solve problems.

W6:6: Production and Distribution of writing

Use technology including the Internet to produce, publish, and update individual or
shared writing products taking advantage of technology’s capacity to link to other
information and display information flexibly and dynamically

Technology

Technology 5: Benchmark D

Select access and use appropriate electronic resources for a defined information need

A Note to the Teacher

These lessons activities will help students to gain knowledge and skills to start a Service
Learning Project in your school. It is assumed that the class will document their research,
guest speaker notes, field trip notes, and in-school activities and be able to create a
presentation Portfolio to OCLRE during the spring program. Further, it is also assumed this
Service Learning project will be an on-going project in the school as a result of these civility
lessons. The “Civility Team” leaders in the school will teach their peers how to be civil to each
other through peer mediation as a result of these seven lessons. Support resources are
included where appropriate and further references are also given.
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Lesson One: What is Civility? How do you demonstrate civility?

Introduction:

* Brainstorm “words that mean civility”

* Described how behaving “ civil’ looks likes ( students write and act out skits )
* Students determine acceptable behavior of civility for the class

* Students develop rules for the class

* Create bulletin board with “words of civility”

Procedure:

Teacher may introduce lesson by projecting or writing on the chalk board a few phrases like;
sharing, happy smile, respect, yielding for an elderly person or younger person etc. and ask
students what these words mean to them. Responses may vary from nice person, positive
attitude, to polite.

Point out to the students that these words represent “kindness” or “civility” and ask them to
identify more words. Write all students’ responses on the board. Introduce the word “civil or
civility” and explain how civility is in everybody’s interest in order to live with and work with
one another.

The teacher will define “civility” as “an act of politeness”; “demonstrating good manners or
courtesy”; Keep it simple and display the definition where students can see it all the time. Ask
students to describe civility in their daily lives and write out skits demonstrating “civility” and
act them out before their classmates. This may take two days to complete depending on how
well students grasp the idea.

In groups, teacher will encourage students to describe what civility in their classroom should
look like, and define the criteria for civility in the classroom. Students will also create a list of
appropriate consequences if one doesn’t meet expectations. Each group reports out
acceptable words or acts of civility for the class. Students, with help of the teacher will create a
bulletin board of “words of civility” for the class. This activity should be directed by the teacher
to produce class rules and consequences.

Encourage students to agree on the bulletin board display of their class code of conduct.
Extension:

Assign students to record two uncivil acts they see around school or at home. Students should
provide suggestions of how to correct the behavior and report back to class the next day.
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Lesson 2: Acts of Civility around School

Open the discussion with students’ extension assignment. Let students report what they
recognized as “unkind acts”. Responses may vary from rude, impolite, disrespectful, evil etc.
Allow all to report out and, in the end, tell the students that the class will be leaders in civility
and will model civility and respect around school to make the school community a kinder place.
Introduce the idea of civility badges or ribbons that students will give out to peers caught in the
“act of civility”. (The teacher may create school mascot bucks as tokens also) You may create
these on the computer on colored paper, cut them out and distribute to students. You may
target community area of the school like the cafeteria, gym, or hall ways.

Make the rest of the students know via PA announcements what your class leaders are doing to
improve the school community and involve other teachers. Monitor activity by how many
tokens are given out weekly. Arrange with Principal to recognize the students with “civility
certificates” (samples in teacher resources).

Introduce the six pillars of character and describe how they contribute to civility. Use one of the
graphic organizers (in teacher resources) for students to write in each pillar and what it means.
The graphic organizer will have: trustworthiness, respect, responsibility, fairness, caring, and
citizenship. You will reference www.charactercounts.org or www.goodcharacter.com for the

content. Explain to the students that these pillars of character are also called values that a good
citizen must have. (1) That people show their values through their actions. (2) That peoples’
actions are driven by ethical decisions when one chooses what is right and wrong to do.

Use one of your local leaders as a model for good character. Analyze his/her civility
contributions to the community. You can also choose national leaders e.g. Dr. Martin Luther
King, President Kennedy, Senator Ted Kennedy, Mrs. Laura Bush, Judge Thurgood Marshall,
Mrs. Michelle Obama etc. Ask students to analyze how these leaders displayed civility to the
country. Ask if students have their own leader to analyze.

Help students to reflect on their own character. What personal values do they have that
contribute to their behavior? Allow students to select one or two values and write how they
contribute to their character (behavior). You can display their writing on the bulletin board.
Discuss ways to improve character.

Introduce “universal values” as values held by all people regardless of race, gender, or
geographical location. Values such as “peace; freedom; social progress; human dignity; civil
rights, happiness; and moral ethics”. (You may find these values written in a variety formats).
Have students write them down for the lesson extension. Point out to the students that
universal values are slightly different from pillars of character but they support each other.
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Spread civility in the school by encouraging students to make posters with civil messages. Post
them in the main entrance where all can see. The class will become the “Civility Agents.”

* Explain how character impacts individuals and society

* Analyze the character of famous citizens ( President Kennedy, Dr. Martin Luther King,
President Lincoln, Judge Thurgood Marshal for example) and how their character has
impacted society

* Students create graphic organizer of universal values

¢ Students reflect on personal values and how they acquired

Extension:

Student will interview an adult in the community or family member and ask what each
universal value means to them. Students will answer the question: How do values contribute to
civility? Students will report out their interviews to the class.
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Lesson Three

Citizens’ Rights and Responsibilities

* Discuss, analyze, model citizens’ right to “ Free Speech”

* Explain how freedom of speech hurts others in the absence or respect ( role playing;
skits)

* Discuss how to treat others with civility even when you don’t agree or like them

* Use Internet to Review “letters to the Editor” from a variety of newspapers

* Re-write selected “letters to the Editor” using civility words

* C(Class writes to local newspaper Editor explaining why and how civility impacts others

Procedure:

Introduce the First Amendment to the U.S. Constitution. Social studies teacher can provide
more details of why the 13 states had to agree. Non social studies teacher point out to the
students that the Bill of Rights was necessary so that all individuals in the 13 states were
treated the same. Remind the students that there are 27 Amendments to the Constitution, but
that you will focus on the First, which directly relates to civility. Reference
www.historyforkids.org.

If you have access to computers have students go to the site to read about the Bill of Rights.
Ask students to write their understanding of “The right to free speech” for discussion. You can
also type out a hard copy and give each student for future reference. Ask the big question:
“when does the freedom of speech hurt others”? Tell students that as “Agents of Civility” the
class will work together to find solutions to uncivil behavior in the school community. Point out
how freedom of speech sometimes leads to disrespect for human dignity. Find examples from
the local newspaper Editorial or Commentary sections and select writings that represent uncivil
behavior. Analyze a commentary together as a class and lead the class to re-write the
commentary substituting the words or phrases that are hurtful. Review antonyms and
synonyms for this activity. The class will need a thesaurus reference book or use of the Internet
to rewrite their pieces.

Invite a television reporter, or newspaper Editor to the class to help students understand how
reporters use ethical judgment to preserve human dignity even when they disagree with the
news they have to report. Prepare students to ask civility related questions. (Example when
they have to report on a murder or rape cases).
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Extension:

Many television and radio programs, newspapers, web sites, and advertisers have their own
agenda, or underlying messages, to promote. Students will identify one advertisement from
one media source and analyze what they see in the media that may come into conflict with
freedom of speech and civility. Students will re-write the advertisement.

If you have access to recordings equipment this activity can be recorded as part of the class
portfolio for OCLRE. Enhanced podcasting with enhanced PowerPoint (voice over) is a quick
cheap way of recoding student work.

Another extension can be students writing to the local newspaper Editor/Commentary
describing the Civility Project the class is implementing and why they believe everyone should
practice civility in their daily lives to make a friendlier community.
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Lesson Four and Lesson Five (the activities of lessons 4 & 5 are interrelated)

In lesson four, the class should have an official team name (Civility Agents; Civility Police, Civil
Team) if not already selected teacher should help students choose a name of their preference.
Monitoring civility acts and giving out tokens should be on-going. By this time The Team will
need more time beyond the school day to work on the implementation of the project.

Communication and Conflict Resolution

* Discuss how civility in communication promotes respect for others.

* Identify Verbal and nonverbal communication strategies.

* Demonstrate how to be assertive and respectful at the same time.

¢ Identify the “I” and “You” messages in communication and recognize how each affects
the conversation.

llIII

* Re-write “You” statement into “I” statements.

* Use the Internet to view and analyze political speeches.

* Analyze words in a political speech and describe how words of (in)civility were delivered
the message.

* Review campaign speeches or advertisements to analyze how civility is used in
communication.

*  Work in groups emulating political parties to write speeches on a current issue.
Speeches must demonstrate civility even when they don’t agree.

* C(Class visits City Council in session to observe how city officials debate each other with
civility.

* (Class monitors peer communication skills when in conflict. Class Team created in lesson
three will monitor hallways, lunch, recess etc. This Team will work with the school
security/principal and school staff to mediate minor students’ conflict; the class teacher
will guide and advise.

Procedure

After viewing the media reports with students, discuss how good communication skills are
important in conveying messages. Students will understand that civility in communication is
important even when you don’t agree or like the person. Discuss verbal and nonverbal
communication, and positive and negative communication. Allow time for the class to explore
why people argue. Write students’ responses on the board. Discuss the difference between
arguing and disagreeing ask students to demonstrate each. They can write skits for this activity.

Select an issue from the local community or school (dress code or school start time) with
varying levels of disagreement and divide up the class in two teams to discuss the issue. Let
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one side be in favor of the issue, and the other against it. Students will research details of the
issue and debate each other. Remind students that one can be assertive and still remain
respectful of the other person he disagrees with.

IIIII

Discuss the “I” and “You” statements and how they contribute to negative and disrespectful

llI”

communication. Give the students the definitions as: messages allow you to say how you

feel and what you think. “You” massages often lead to attacks and accusations. Example of “I”: |
feel angry when you interrupt me when I’'m speaking because it makes me feel like you don’t
value my input”; as opposed to “You always want to be in charge of the conversation and don’t

let anyone else talk”.

Teacher will create a list of “You” message statements and ask students to re-write them using
the “I” message statement. This activity can be done together with the whole class. Tell the

llI”

class that as leaders they will need to use the “I” messages more often when mediating

disputes between people.

Remind students of citizens’ rights and responsibilities. The first responsibility is to respect
others’ rights: Treat other people as you expect to be treated. Tell students that as Civility
Agents, they are leaders in the school and must be concerned about their behavior not only for
themselves, but also because of the example they are setting for others in the school. The class
will listen to the 60-second podcast “Civic Lessons” on responsibility and freedom of speech (in
teacher’s resource).

Arrange for the Civility Team to give a presentation on “how to be civil with each other” to
lower grade level classes, faculty meetings, PTA, the Board of Education, and social centers
(whichever is within schedule) to give students practice in Public speaking. They can prepare a
PowerPoint or skits demonstrating their understanding. Their goal is to convince others to act
in a civil manner toward each other, even when they are not friends. The Team will need time
to prepare and practice for the presentations. Record these events with video and pictures for
OCLE showcase.

Invite a staff from the Prosecutor’s office or an attorney from the local Bar Association to talk to
the students about the challenges of “free speech” and respect for human dignity and how it
plays out in the courts. Students should be prepared to ask questions about “when freedom of
speech hurts “others.

Students should be aware that fairness and other ethical decisions are also governed by our
constitution and that being ‘not guilty’ does not always mean being right. If the local
community has a famous court case in the immediate past, help student research how the
court protected the rights of the defendant and the plaintiff. How did the lawyers on both sides
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practice civility on the court room? Ask students if they would have ruled differently if they
were the judge. What was fair and what wasn’t?

Extension:

Teacher will research speeches of famous leaders. These can be found on www.youtube.com.

In an election year you can find many from public radio or television and CSPAN. Give students
the opportunity to analyze the speech and comment on how civil or uncivil the leader behaved
in the speech. In addition, ask students to look for how the leader used the
statements to deliver the intended message. During a campaign year, search the Internet for
opposing leaders either from local or national offices and have students analyze the civility of

IlIII

or “you”

campaign speeches. Don’t forget the local newspaper Editorial.

Divide the class into political parties and ask them to present views on an issue. The idea is to
demonstrate civility and respect even when they disagree. Video tape the debate and have
students critique each other’s’” communication skills.

Arrange a field trip to the City Council Chambers while in session. Students will observe how
leaders debate each other on matters that affect the community. Students should pay attention
to the “1” and “you “statements of the council members. After the visit ask students to re-write
what they heard using more civil language.

Conflict Resolution

Introduce conflict resolution and explain the consequences when two sides disagree without
coming to a compromise. Explain how pillars of character play a big role in conflict resolution.
Point out that conflict between nations can lead to war, and conflict between individuals can
lead to divorce, loss of employment, and loss of friendships, fights or even death. Help students
understand that conflict can be resolved with good communication skills, respect for the rights
of others, and civility. Let students know that their role as “Civility Leaders” requires them to
monitor conflict among peers to avoid fights in the school.

Ask students to remember and apply the pillars of character when dealing with peer conflict
that may result in one being hurt. Tell them that a leader is “terrific” and always demonstrates
Trustworthy, Responsibility, Respect, Fairness, Caring, and Citizenship (TRRFCC). The acronym
should be displayed in the classroom and visible to all, all the time. This will help students
remember in a fun way.

The teacher will coach students in listening strategies that mediate conflicts. Role playing is a
good technique to use. As a class, practice these listening skills below.
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Empathy: the ability to identify with and understand somebody else’s feelings or
problem. How to use phrases that show you understand like “That sounds unfair” or
“You must have been so hurt.”

Feedback: giving feedback is very important. When a listener lets a speaker know that
he/she is trying to understand what is being said. For example tracking the speaker or
nodding.

Interject: not interrupting but taking a moment to pause and insert something in the
conversation to encourage the speaker to continue.

Express: to show interest by asking question that leads to more conversation like “You
mean she just kicked your book bag and all your belongings fell out.”

Restate: In your own words, restate what the speaker just said to you. Then ask the
person whether you understood the message correctly.

This class role playing will need a couple of days for students to be able to practice the
techniques while monitoring their peers. Tell students that lawyers are good listeners and that
is how they prepare to advocate for clients in court. The judge acts as a conflict mediator and
must listen very carefully to both attorneys for their arguments and then rely on the law to help
them make fair judgments.

Extension:

The teacher will coach the Civility Team to mediate minor peer conflicts. Collaborate with 1-2
classrooms that can send you minor student conflict for the Team to mediate applying the
strategies learned. Most of the time these will be resolved by having someone just listen. After
several monitored encounters, the Team should be able to spot peer conflicts and bring them
to mediation while the teacher is on the sidelines. It is a good idea to dedicate special periods
for mediation and the Team should wear a special shirt or badge on the day of. This service
learning activity should continue throughout the year,

Every week thereafter, let the students record their experiences, and reflect on the mood of
the school. If possible, videotape the Team’s reflection session because it gives students a
chance to evaluate their speaking and listening skills and to improve.
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Lesson Six: A Visit to the Court House (Judge’s Chambers)

* Visit the court house and, if possible, sit-in during a case hearing

* Observe how the criminal attorney and prosecutor presents their case
* Analyze how the “right to free speech” is protected in court

* Observe how the Judge speaks with civility to all parties in a case

* Continue implementing peer mediation with the “Civility Team”

Procedure

Teacher will make arrangement for a field trip to the court house to sit in on a case hearing.
This experience is intended to demonstrate to the students how prosecutors and attorneys
conduct themselves in a civil manner to protect a person’s “Freedom of Speech” even in a
criminal case. Students will listen for statements of civility and “you” statements from the
prosecutor and defense attorney to bring back to school. At school they can rewrite the

llIII

statements for the prosecuting attorney and defense attorney into “I” statements.

May request a meeting with the local Judge to learn how he/she protects the “Right to
Freedom of Speech” without violating rights of others in the courtroom. When given
enough advance notice, judges often like to talk to young people. If possible arrange for a
meeting with the judge, and be sure to alert them in advance to the students’ work
mediating the disputes of their peers. If the class is successful in getting to meet a Judge,
please remember for the students to write thank you notes, and tell how they plan to use
the information they learned from the judge in their daily lives. Students should be
prepared to talk about their Civility Service Learning Project at school and also ask the Judge
qguestions about ethical decisions and fairness. and how they can improve their practice.

The Team should by now have developed a plan of which member mediates what day and
where. The teacher will keep the group motivated by introducing them to the staff, maybe
during staff meeting and recognizing the great job they are doing. Dedicate meeting times
so that you work on the plan as well as prepare for the OCLRE showcase. Tell students that
they are implementing a “service learning” program to promote civility at the school and
that the TEAM will organize their work in a presentable way so that other students from
other Ohio schools can learn from it.

Lead the students into thinking about service learning; reflecting on what they have learned
so far from lesson one. This exercise will help students to understand why service learning is
needed to teach everybody what they have learned themselves. See the graphic organizer
in the teacher resources. Using a story board is another way of organizing students’
thoughts.
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Lesson Seven

* Pulling it all together: Now What? Service Learning
o Organize what the students have learned into a presentation using available
technologies
o Create a portfolio of the Team’s work right from the beginning with all points of
interest from project
o Create a PowerPoint or Prezi, or video demonstrating the importance of civility
in promoting a healthy community
Give students a chance to narrate their work, do a voice-over for the PowerPoint
Present the project at the Board Meeting, PTA, faculty meeting, Girls and Boys
Club, local bar association, etc.
* REMEMBER TO CELEBRATE THE STUDENTS’ ACHIEVEMENT AND ACCOMPLISHMENTS IN
THIS PROJECT, NO MATTER HOW SMALL. RECOGNIZE THEIR EFFORTS.

LOTS OF LUCK!
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Resources for Civility Lessons

www.internet4classroom.com

www.educationword.org

www.netsmartzkids.org

http://pbs.org/itsmylife/friends/bullies/index.html

www.character.org

www.goodcharacter.org

http://www.goodcharacter.com/SERVICE/service.html

www.youtube.com

Community Partnerships

Your local Bar Association

Your local Prosecutor’s Office

Your Local Municipal or County (Judge) Court
Your Big Brother University

Big Brother/Big Sister Program (when available in the community)



Student-Friendly Resources

Audacity tutorial for Podcasters. http://www.howtopodcasttutorial.com/17-audacity-

tutorial.htm
Podcast Audio Recording Tips http://www.feedforall.com/podcast-audio-recording-tips.htm

Free, comprehensive audio recorder and editor to use. http://audacity.sourceforge.net/

Turn PowerPoint into podcasts with authorStream to convert PPTX files to MPEG-4 files.
www.authorstream.com

a. Join and sign up for a free account.
b. Fist practice with “private” until students and you are comfortable.
c. Remember to check for “Education”

Using Movie Maker for a vodcast? Convert the file to MPEG-4 with FormatFactory. First,
download the free software www.formatfactory.com

Create a Blogger account free www.blogger.com to publish classroom podcasts or use

school/district web site to host.

Another way to share www.schooltube.com tutorials are very user friendly. Free

downloads.

Here is YouTube’s educational equivalent. http://www.teachertube.com samples the

hundreds of podcasts here!

If your school has access to iTunes create classroom account and publish



Service Learning Graphic Organizer

Investigate

Demonstrate
/ Celebrate

Curriculum

Content




Service Learning Process Concept Map
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Stop! Don't play
with matches!
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1

Are you feeling
better?

Yes, thanks!
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Cltizensnip

Let's keep our
city clean!

< oy
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[

reciation

Thanks a lot It's nice to be
for helping me! appreciated!
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Character Education: Dealing with a Teaser

Name Date

A girl in Franklin’s class makes fun of him almost every day in front
of the other students. She laughs at his clothes and the way that he
looks. Franklin gets along well with most of the children at school and
tries hard to ignore Kathleen’s teasing, but many times he also gets
angry with her. Yesterday, he saw Kathleen’s father picking her up
from school, and heard her father yelling at her and calling her names.
Franklin started to feel sorry for Kathleen. The next day at school,
Kathleen makes fun of Franklin and calls him names. What should
Franklin do? Should he stand up for himself or try to be kinder to
Kathleen? Should he say something to Kathleen about what he saw
the day before, when her father picked her up from school, or should
he keep this to himself? What might the other students think if
Franklin does not defend himself by getting angry with Kathleen?
Have you been in a situation where someone is being unkind to you
for no real reason? What would you do in Franklin’s situation?

©2004abcteach.com
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Character Education: Making Friends

Name Date

Fernando has just started attending a new, larger school in a new neighborhood.
The children at the new school are not as friendly as those at his previous
school and he had to eat lunch by himself for the first week. During his second
week, however, another child who seemed nice sat with him. Later, at P.E.
class, Fernando noticed a lot of the other children making fun of his new friend
for being overweight, and calling him unkind names. Fernando wants to fit in
and make friends, but he also doesn’t want to hurt his new friend. What should
Fernando do? What would you do? Have you ever been in a situation where
somebody was laughing at a person you care about?

©2004abhcteach.com
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Name Date

You are watching some kids in your grade play
basketball at the gym. A skinny boy with glasses
tries to shoot a basket but ends up falling on his face.
His glasses break. Some bigger kids begin to laugh at
him. The boy can’t see very well without his glasses.
You want to help him up, but if you do, the other kids
may laugh at you, too. How would you feel? What
should you do?

©2003 abcteach.com
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Writing Prompt

The United States is a country of diversity. People
from many different ethnic and religious groups live
in the United States. Sometimes, people from one
group don’t like another group. What suggestions do
you have for peaceful co-existence?

©2001-2008 abcteach.com
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Writing Prompt

Sometimes it seems as though all we hear about in the news is
war, violence, and cruelty. But we know that peace and kindness
are everywhere around us. Take some time in the next week and
write down every peaceful act and every act of kindness you see in
the form below.

What was it?

Who did it?

How did you feel when you saw it?

What was it?

Who did it?

How did you feel when you saw it?

What was it?

Who did it?

How did you feel when you saw it?

What was it?

Who did it?

How did you feel when you saw it?

©2001-2008abcteach.com
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Word Search: Character Traits
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courtesy
honesty
reliability
truthfulness

compassion
friendliness
perseverance

behavior citizenship
dependability determination

accountability

acceptance

confidence

conduct
integrity

patience
sportsmanship

manners
discipline

kindness
responsibility

tolerance

respect
trustworthiness
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MODEL STANDARDS FOR ACADEMIC,
SOCIAL, EMOTIONAL, AND CHARACTER DEVELOPMENT

CRITICAL EDUCATIONAL OUTCOMES

’ JOSEPHSON INSTITUTE ‘

Background. Historically, formal standards directing and guiding the educational mission have focused on defining grade-
appropriate academic objectives. In the past decade, however, influential reform movements have broadened the goals of
education fo emphasize critical and creative thinking, decision-making and problem-solving abilities, social and emotional life
skills, ethical character traits, and practical knowledge and competencies reflecting the demands of the modern workplace.

Domains of Student Development. Thus, whether included in formal standards or not, educational institutions are expected to
provide students with knowledge, skills, values, and character traits in three distinct domains of development:

1) Academic - instilling educational values, beliefs, and atfitudes; developing learning-related character fraits and cognitive skills.

2) Social/Emotional - instilling self-awareness and self-management skills, interpersonal skills, and positive life skills and
character traits.

3) Character — instilling or strengthening core ethical values and moral character traits.

Objectives. These Model Standards present a comprehensive, integrated statement of critical educational outcomes deemed
necessary to prepare students fo:

1) Succeed in school (including college or other post-secondary education).
2) Succeed in the workplace.

3) Live happy, worthy, and fulfilling personal lives.

4) Become engaged, responsible, and productive citizens.

Educational Outcomes. To accomplish this, the Standards identify four types of educational outcomes:
1) Knowledge - what students should know and understand.
2) Skills — what students should be able fo do.
3) Values — what students should value and believe.
4) Traits — what characteristics and attributes of character students should possess.

These Standards are a project of the nonprofit, nonpartisan Josephson Institute. They are designed to provide states, school
districts, and individual schools with a comprehensive, fully integrated guide that will help them achieve ambitious but realistic
educational objectives in the academic, social/emotional, and character domains. The Institute is committed to continually
updating and revising these Model Standards in response to the experience, suggestions, and advice of thoughtful educators.

' These Standards draw heavily upon the hands-on experience of thousands of educators involved in the Josephson Institute’s CHARACTER COUNTS! school
and student improvement programs. They also incorporate the most current research and theories including: positive school climate, connectedness,
PBIS behavior modification, the growth mindset, executive function, change theory, emotional intelligence, multiple intelligences, and research-based
instructional strategies. These Standards also incorporate provisions and recommendations included in the Common Core State Standards Initiative; the
Partnership for 21st Century Skills’ Framework of Student Outcomes and Support Systems; the lllinois Learning Standards for Social/Emotional Learning;
the Kansas Social, Emotional, and Character Development Model Standards; the ASCD Whole Child Initiative, the Collaborative for Academic, Social, and
Emotional Learning (CASEL); the Character Education Partnership; the Institute for Excellence & Ethics; the Center for the 4th and 5th Rs; and the National
Center for Mental Health Promotion and Youth Violence Prevention.
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[ ACADEMIC DOMAIN ]

l SOCIAL/EMOTIONAL DOMAIN

|| cHARACTER DOMAIN |

A1.Motivated and Committed Learners
A1.1. Curiosity

A1.2. Personal Growth and Lifelong Learning
A2. Confident and Diligent Learners

A2.1. Growth Mindset

A2.2. Learning From Mistakes

A3. Responsible, Engaged,
Autonomous, and Connected Learners

A3.1. Dedication to Education

A3.2. Full Engagement in Learning Process
A3.3. Self-Directed Learners

A3.4. Resourceful, Discerning Researchers
A3.5.Versatile Learners

A3.6. Connection to School Community

A4. Knowledgeable, Logical,
Critical and Creative Thinkers

A4.1.Acquire, Remember Knowledge
A4.2. Understand Knowledge

A4.3. Apply Knowledge

A4.4.Analyze, Evaluate (Critical Thinking)
A4.5. Create, Innovate (Synthesis)

A4.6. Concentrate

A4.7. Perceptive, Observant

A4.8. Openness

A4.9. Intellectual Integrity

A4.10. Intellectual Independence

A4.11. Intellectual Humility

A4.12. Pursuit of Wisdom

Ab. Effective Problem Solvers and Decision Makers
A5.1. Rational Decision Making

Ab5.2. Ethical Decision Making

A5.3. Effective Decision Making

A5.4. Best Possible Result

© 2013 Josephson Institute. All Rights Reserved.

SE1. Self-Awareness

SE1.1. Emotions and Their Impact
SE1.2.Traits and Attributes

SE1.3.Values, Beliefs, Attitudes, Mindsets
SE1.4. Self-Acceptance

SE1.5. Concept of Happiness and Success
SE1.6. Capacity to Be a Change Agent
SE2. Self-Management

SE2.1. Expressing Emotions

SE2.2. Self-Discipline

SE2.3. Managing Stress, Anxiety, Depression,
and Other Negative Emotions

SE2.4. Resilience and Courage

SE2.5. Flexibility

SE2.6. Patience and Poise

SE2.7. Self-Improvement

SE2.8. Setting Goals

SE2.9.Planning

SE2.10. Managing Time

SE2.11. Organization
Relationship Skills and Traits

SE3.1. Social Awareness

SE3.2. Empathy

SE3.3. Remorse

SE3.4. Positive Relationships

SE3.5. Effective Communication

SE3.6. Leadership

SE3.7. Collaboration and Teamwork

SE3.8. Conflict Management

SE4.1. Executive Function

SE4.2. Commitment to Excellence

SE4.3. Conscientiousness

SE4.4. Perseverance

SE4.5. Self-Confidence

SE4.6. Self-Motivation and Action

SEA4.7. Positivity

SE4.8. Gratitude

SE4.9. Forgiveness

SE4.10.Technological Literacy

SE4.11. Financial Literacy

charactercounts.org

C1. Commitment to Character and Ethics

C1.1. Good Character - Components
C1.2. Importance of Character
C1.3. Responsibility for Character
C1.4.The Six Pillars of Character
C1.5. Ethical Concepts and Terms
C2.1. Integrity

C2.2. Honest Communications
C2.3. Honest Actions

C2.4. Belief That Honesty Pays
C2.5. Promise-Keeping & Reliability
C2.6. Loyalty

C3.1.Treating Others With Respect
C3.2.The Golden Rule

C3.3.The Basics of Respect

C3.4. School Climate

C3.5. Respecting Privacy

C3.6. Respecting Others’ Autonomy

C4.1. Compliance: Doing What Is Required
C4.2. Ethics: Doing What Should Be Done
C4.3. Consequences for Their Words

C4.4. Consequences for Actions

C4.5. Developing and Using
Positive Aftitudes and Life Skills

C4.6. Self-Reliance and
Prudent Money Management

C4.7. Learning From Experience
C4.8. Being Rational and Refiective
C4.9. Healthy Choices

C5. Fairness

C5.1.The Basics of Fairness

C5.2. Making Fair Decisions

C5.3. Proportionality

C5.4. Complexity of Fairness
Cé6.1.The Basics of Caring

C6.2. Caring & Other Ethical Duties
C7.1.Civil Rights

C7.2. Civil Responsibilities

C7.3 Respect for Authority & Law
C7.4. Participation in Democratic Process
C7.5.Improving School Climate
C7.6. Environmental Protection
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ACADEMIC DOMAIN

This domain is concerned with instilling educational and academic knowledge and values and developing in each student the cognitive
abilities, learning skills, and personal traits that will help them: 1) succeed in school (including college or other post-secondary education),
2) succeed in the workplace, 3) live happy, worthy, and fulfilling personal lives, and 4) become engaged, responsible, and productive citizens.

AT. MOTIVATED AND COMMITTED LEARNERS

Students value education and are eager, committed learners who: 1) love learning as a source of personal

enjoyment and growth; 2) believe that learning and education will enrich and improve their personal lives;
and 3) are motivated to do well in school, graduate, and seek higher educational opportunities.

A1.1 Curiosity A1.2. Personal Growth and Lifelong Learning
Students demonstrate curiosity and an eagerness to learn Students believe in the importance and value of continuous
new things about themselves, others, and the world around self-improvement, personal growth, and life-long learning
them.They seek answers by asking questions, reading, and are committed fo:

researohing. exploring, experieneing, and experimenting. 1) Increasing their knowledge, understanding, and skills

through reading and advanced education.

2) Broadening their horizons through fravel and other
enriching experiences.

A2. CONFIDENT'AND DILIGENT LEARNERS

Students demonstrate self-confidence in their:ability to learn'what they need to know and to'developithe
personal atiributes they need fo'succeed inischool/and the workplace:.

A2.1. Growth Mindset A2.2. Learning From Mistakes
Students approach learning and other aspects of their lives with Students demonstrate a positive perspective about mistakes
a growth mindset,? believing that with diligent effort they can: and unsuccessful efforts, viewing them not as failures, but as a

necessary and unavoidable part of learning. Students always ask

1) Increase their basic infellectual abilities (i.e., infelligence), themselves*What can | leam from fhis?”

including the learning and thinking skills enabling them to

master new and difficult concepts. 1) Students understand the concept of “failing forward” — they
2) Develop life skills, personal atfributes, and moral virtues learn from every failed attempt knowing they have gained
(e.g., self-discipline, self-awareness, empathy, positivity, new knowledge that will help them succeed in the future.
perseverance, resilience, integrity, and responsibility) that 2) Students understand that persistence, patience, and self-
enhance success in all aspects of their lives. discipline are often necessary fo learning.They are willing fo

work hard and persevere in order to succeed.

2The growth mindset is a concept developed by Dr. Carol Dweck positing that all basic abilities, including intelligence and talents, can be developed
through diligent effort. Dr. Dweck'’s research shows that students who believe their intelligence and abilities are fixed and permanent (e.g., "I'm just no
good in math” or "l can't learn a foreign language”) are much less likely to tackle challenging fasks and persist in learning when they find the concepts
difficult. In contrast, students who adopt the growth mindset show greater motivation, study harder, and get better grades in school and higher scores on
standardized tests because they are more likely to focus on improvement instead of worrying about how smart they are.They also demonstrate greater
persistence in the face of difficulties because they have confidence that their efforts will pay off and that they will learn more and get smarter.
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A3. RESPONSIBLE, ENGAGED, AUTONOMOUS; AND CONNECTED 'LEARNERS
Students accept and demonstrate personalresponsibility for:their;education by becoming aufonomous

(self-directed) learners fully engaged iniall aspects of the educational process and firmly connected to
the school .community.

A3.1. Dedication fo Education

Students demonstrate personal responsibility for seizing educational opportunities. They show dedication and creativity in overcoming
obstacles to learning and graduating.

A3.2. Full Engagement in the Learning Process

Students demonstrate full engagement in their learning by:

1) Being organized. 9) Asking for help.

2) Coming to class prepared. 10) Completing all assignments promptly rather than

3) Aftending all classes. procrastinating.

4) Being punctual. 11) Establishing an effecfive study routine.

5) Paying aftention. 12) Using a planner or calendar.

6) Remembering and following directions. 13) Taking care of themselves (e.g., good diet, adequate sleep,

7) Parficipating in class. exercise, and a healthy lifestyle).

8) Taking good notes.

A3.3. Self-Directed Learners

Students demonstrate responsibility for their learning by becoming autonomous learners who start and complete their school work
without the need for direct supervision or external pressure.

A3.4. Resourceful and Discerning Researchers

Students demonstrate the ability to conduct broad-based, independent, and discerning research to answer questions that interest
them and provide the source material for major papers and projects.

A3.5.Versatile Learners

Students are versatile learners, demonstrating the ability fo learn by listening, seeing, and doing.They adapt and respond fo diverse
teaching strategies.

3 Research demonstrates that individual students learn differently (e.g., left-brain or right-brain dominance, a preference for auditory, visual, or kinesthetic
learning) and respond better to certain teaching strategies (e.g., lecture, discussion, or inquiry-based activities). However, students must develop the
willingness and capacity fo learn in all modalities and through various methods, as their teachers may not have the time fo individualize the learning
process to each student’s preferences.
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A3.6. Connection to School Community

Students strive fo form bonds with teachers, counselors, and other adults, and fo classmates in their school community. They
understand that this substantially improves their chances of doing well in school and avoiding dangerous and unhealthy behavior.*

1) Students believe they belong and that their feachers, 2) Students participate in school activities or clubs.
counselors, and others care about them.

A4. KNOWLEDEABLE; LOGICAL TIVETHINKERS

Students demonstrate progressively.complex cognitive abilities to become knowledgeable, logical; critical,
and creative thinkers, especially’in the areas of reading, writing, speaking, and listening.>

A4.1. Ability to Acquire and Remember Knowledge

Students demonstrate the ability to acquire, recall, and retain basic and complex forms of information enabling them to:

1) Remember facts, lists, procedures and methods (e.g., the multiple options the correct statement of Aristotle’s Golden Mean).
correct spelling of words, the boiling point of water, benefits of 3) Develop a substantial vocabulary and correctly state
a good education, and the formula for defermining volume). definitions of terms, the content of theories and wording of

2) Correctly identify and label (e.g., name shapes, identify from rules (e.g., define a hypotenuse, state rules of grammar).

A4.2. Ability to Understand Knowledge

Students demonstrate the ability fo understand (i.e., comprehend) the meaning and significance of facts, assertions, ideas, concepts,
and theories acquired by listening, through experiential learning or by reading expository (e.g., essays, editorials, science textbooks) or
literary (novels, plays poems) writings. They demonstrate understanding by:

1) Restating, paraphrasing, explaining, and summarizing facts, instruction manuals, schematics, and blueprints).
definitions, methods, rules, theories, and conceps. 5) Interpreting the literal and symbolic meaning of various
2) Preparing and delivering explanatory and persuasive forms of literary writing.
arguments and presentations. 6) lllustrating or simplifying information with pictures,
3) Drawing distinctions and perceiving differences and diagrams, charts, and graphs.
similarifies (i.e., comparing and confrasting). 7) Translating quantitative written statements verbal material
4) Understanding the literal meaning and the implications to mathematical equations or visual representations (and
of information conveyed in all forms of nonfiction writings vice versa).

(e.g., textbooks, diagrams, graphs, bus schedules,

A4.3. Ability to Apply Knowledge (Working Memory)

Students demonstrate the ability to apply their knowledge in new situations and in useful ways (e.g., using a currency conversion
formula fo determine the price of an object), including retrieving and applying separate strands of retained knowledge as needed fo
successfully perform tasks. (This is working memory, a critical executive function skill.)

4 Establishing and maintaining meaningful connections and a positive social network is crucial protective factor in helping young people avoid risky and
unhealthy behaviors; it is also a major factor in developing greater resiliency. Students who feel connected fo their school (by bonding with feachers,
coaches, or classmates and by being involved in sports or other school activities) are less likely fo: 1) use drugs or alcohol, 2) exhibit emotional distress,

3) demonstrate violent behavior, 4) attempt suicide, 5) become pregnant, 6) skip school, or 7) be involved in fighting, bullying, and vandalism. Connected
students are also more likely to succeed academically and graduate.

5These standards recognize that cognitive skills are developmental (i.e., the capacity to engage in higher order learning skills generally progresses as
children mature).Thus, expected outcomes must be aligned to the developmental stage and individual capacities of each student.These Standards
incorporate but re-organize Benjamin Bloom’s classic six-level faxonomy of cognitive development (knowledge, comprehension, application, analysis,
synthesis, and evaluation).They also incorporate specific performance-oriented complex thinking and learning competencies embodied in the Common
Core State Standards (CCSS) and the 21st Century Student Outcomes and Support Systems.The specific learning objectives of this section include
both measurable product outcomes (e.g., performance of particular mental tasks measured in relation to specific levels of competency) and process
outcomes (e.g., objectives focused on learning how to learn, where success is evaluated in relation to a student’s past performance and potential rather
than as an objective measure of competence).
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A4.4. Ability to Analyze and Evaluate (Critical Thinking)

Students demonstrate increasingly sophisticated analytical and evaluative skills and a disposition foward critical thinking, including

the ability fo:

1) Organize, classify, and categorize information.

2) |dentify the organizational structure, component parts and
essential elements of written and oral communications
and creative works.

3) Identify and fake into account factors that might affect the
accuracy and validity of their own personal beliefs and
conclusions.

4) Challenge, question, and test the accuracy and validity of
recommendations, claims, and assertions by identifying
and taking info account: a) infernal inconsistencies, b)
logical flaws, ¢) unproven or unstated assumptions, d)
the existence of contradictory evidence and opinions, €)
the currency and pertinence of data, and f) factors that
bear on the objectivity and reliability of the sources of

A4.5. Ability to Create and Innovate (Synthesis)

information (e.g., credentials, prejudice, bias, atfitudes,
motivations, and conflicts of interest).

5) Evaluate the relevance and weight assigned to specific
evidence or arguments by: a) distinguishing between facts,
opinions, speculations, and feelings and b) considering the
expertise, personal knowledge, character, and credibility of
the source.

6) ldentify and describe strengths and weaknesses, and
constructively express informed evaluative judgments
(i.e., criticism), concerning the merit of oral
communications (e.g., speeches, debates), writings
(e.g., news reports, editorials, and research studies),
performances (e.g., acting, singing) and artistic works
(e.g., sculptures, paintings, symphonies).

Students demonstrate creative thinking, innovativeness, originality, and an openness to challenge assumptions, traditions, and
preconceptions by re-classifying, re-categorizing, re-organizing, or rearranging information; assembling, combining, infegrating, and
reconciling divergent theories and approaches; and by supplementing existing theories and explanations with new perspectives or

approaches. Using these high-level cognitive skills students are able to:

1) Devise original, fresh, and unique ideas (i.e., “thinking
outside the box”) fo solve problems, to improve current
practices or develop wholly new approaches.

A.4.6.Ability to Concentrate

Students understand the importance of attentiveness and
demonstrate the ability to concentrate (i.e., give focused,
undivided attention) in class and while studying by avoiding
distractions and focusing on the task of learning.

A4.8. Openness

Students demonstrate openness to new and different ideas
and experiences by:

1) Considering (i.e., being open fo) divergent and opposing
viewpoints and alternative ideas and approaches.

2) Their eagerness to go to new places and try new things.

2) Produce original and inventive creative works (e.g.,
literature, art, or technology).

A4.7. Perceptive and Observant

Students demonstrate perceptiveness, keen observation skills,
and discernment while reading, listening, and watching. They
pay attention to detail, noting anomalies or inconsistencies,
and asking questions to resolve doubts and discover
connections and patterns in seemingly unrelated events.

A4.9. Intellectual Integrity

Students demonstrate the trait of intellectual integrity by:

1) Being sincere (i.e., not using knowledge or argumentation skills
to assert or defend positions they don't sincerely believe).

2) Their willingness fo challenge and re-assess their own
assumptions, beliefs, and conclusions, to admit errors or
logical weaknesses and to change their beliefs and positions
in response fo new evidence or arguments.
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A4.10. Intellectual Independence

Students demonstrate the trait of intellectual independence
by thinking for themselves, rather than adopting thoughts and
values of peers or other external sources without first critically
evaluating their merit.

A4.12. Pursuit of Wisdom

Students understand the difference between being smart
and being wise. They seek wisdom, an advanced mental
competence that combines intelligence, experience, and
common sense to create the ability to make judgments that
reflect a deep understanding of facts, opinions, theories, and
human nature.

A4.11. Intellectual Humility

Students demonstrate the trait of intellectual humility by
acknowledging that:

1) There is often more than one right answer.
2) What they think they know might be incorrect or incomplefe.

3) Their judgment might be distorted by conflicts of inferest,
prejudices, or preconceptions.

AS. EEFECTIVE PROBLEM 'SOLVERS AND ‘DECISION-MAKERS

Students understand that their competence and character-will'be'judged in‘terms of the choices they make.

They demonstrate the ability to'employ critical and creative thinking skills o solve problems and make
rational, ethical, and ‘effective decisions that produce the best possible resulf.6

A5.1. Rational Decision Making

Students demonstrate the ability to employ a rational process that avoids rationalizations and elevates logic over emotions. The rational

process includes:

1) Identifying long-ferm and short-ferm objectives.

2) Devising alternative courses of acfion fo achieve the objecfives.
3) Foreseeing potential consequences to each person or group

(i.e., the stakeholder) affected by the decision.

A5.2. Ethical Decision Making

4) Choosing the course of action most likely to produce the
optimum (i.e., best possible) result.

5) Monitoring the effectiveness of the decision and making
adjustments as necessary fo achieve the objectives.

Students demonstrate the ability to discern the ethical implications of their choices by systematically considering core ethical principles and
the discipline to do what they think is right even when it is difficult, risky, or personally costly.”

1) Students understand that they are morally and legally
accountable for the consequences of their decisions
(including a decision not to decide).

2) Students evaluate their choices in ferms of core ethical
principles (e.g., honesty, loyalty, respect, responsibility,
fairness, caring, kindness, and good citizenship) and they
eliminate any option that is illegal or unethical.

3) Students understand that in dilemmas where ethical

principles compete (e.g., honesty versus kindness, loyalty
versus fairness), they should choose the option most likely fo
produce the greatest good for the greafest number (i.e., the
best possible resulf).

¢ Many experts in the field of social and emotional learning list responsible decision making as a core skill of that domain. We have unpacked the concept
of responsible decision making and included the intellectual and analytical aspects of this skill within the academic domain and the ethical aspects

within the character domain.

’The values and traits associated with ethical choices are fully discussed in the standards under C1.
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A5.3. Effective Decision Making

Students demonstrate the ability to make effective decisions
that efficiently (using the least amount of time and resources)
accomplish the desired result without causing unintended and
undesirable consequences.

A5.4. Best Possible Result

Students understand that most problems can be solved and most
situations can be addressed in a variety of ways that are effective
and ethical.They take responsibility for evaluating these options
and choosing the one most likely to produce the best possible
result, an outcome that honors ethical principles, preserves frust,
and produces the most good and minimizes harm.

SOCIAL/EMOTIONAL DOMAIN

This domain is concerned with non-cognitive skills and fraits, including: self-awareness and self-management (e.g., the ability fo identify and
regulate emotions), interpersonal social skills (e.g., the ability to empathize and communicate clearly and to form and sustain positive personal
relationships), and positive life skills and fraits (e.g., execufive functioning, goal-setting, planning, fime management, perseverance, resilience,

and conscientiousness).

SE1. SELF-AWARENESS

Studentsidemonstrate self-awareness andithe skills of introspectioniandirefiectiontby identifying .and
understanding their’emotions; values, attitudes; mofivations, mindsets; and personal aftributes:

SE1.1. Emotions and Their Impact

Students demonstrate the ability o identify, label, verbalize, and understand the emotions they experience, the sorts of situations that cause

them, and how their emotions influence their actions.

1) Students monitor their emotions and how they influence the way

they perceive and respond to situations.
2) Students recognize and guard against a fendency fo

exaggerate in their own minds the severity and duration of the

SE1.2.Traits and Attributes

Students demonstrate the ability fo accurately identify
their dominant personality traits and their physical, mental,
emotional, and moral attributes so that they can build on
their strengths and improve their deficiencies.

consequences of mistakes, embarrassing moments, failures,
rejections, and other negative events.

3) Students know fo seek help from frusfed adults or menfal

health professionals if they experience severe and prolonged
depression or the inclination to harm themselves or others.

SE1.3.Values, Beliefs, Attitudes, and Mindsets

Students demonstrafe the ability fo identify and understand
their core values (i.e., what is really important to them),
beliefs, opinions, atfitudes, and mindsets and how they
influence their feelings and actions. (For example, if the
approval of others is a core value, they may be more
vulnerable to peer pressure; or if they have a negative
mindset, they may refuse fo undertake new challenges.)
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SE1.4. Self-Acceptance SE1.5. Positive Concept of Happiness and Success

Though students are committed fo continuous self- Students adopt a positive concept of personal happiness and
improvement, they are sufficiently comfortable “being success that goes beyond wealth, status, and fun. Students
themselves” to resist peer or other external pressure to believe they will experience happiness and feel successful
change into someone they are not and don‘t want fo be. when they:

1) Experience and express gratitude for all the things in their
lives that give them comfort, pleasure, pride, or joy.

SE1.6. Capacity to Be a Change Agent 2) Derive pleasure and pride from their achievements.

3) Pursue their full potential (self-actualization) by acquiring
Students demonstrate the ability to accurately assess current knowledge and wisdom, creating fulfilling personal
conditions (i.e., the way things are) and have the ability fo relationships, and engaging in activities that broaden their
envision how things could be better (i.e., the way things ought horizons and enrich their minds.

to be).They recognize their capacity to be a positive change

: . - ; 4) Fi | tification in selfl ice that mak
agent in their families, school, community, and the world. ) Find value and gratification in seffiess service fhot makes o

positive difference in the lives of others.

SE2. SELF-MANAGEMENT

Studentsiunderstand that they have the'power.and're sibility to'regulate their:emofions; attitudes, and
actions:They strive to'exercise self:discipline so'they:canitakefulliadvantage of their:strengthsiand virtues
and effectivelyresistinegative emotionsiand impulses:

SE2.1. Expressing Emotions

Students demonstrate the ability to verbalize positive and negative emotions at appropriate times and in appropriate ways that
strengthen their relationships and advance their goals.

SE2.2. Self-Discipline

Students demonstrafe the trait of self-discipline (i.e., will power) by:

1) Doing what they should do even when they might be able to 2) Doing what they need fo do (e.g., chores, homework,
get away with misbehavior (e.g., behaving and doing their confronting a problem) without procrastination or excuses.
work even when they have a substitute teacher or their feacher 3y Resisting temptations and urges for immediate
is out of the room). gratification.®

8The ability to delay gratification has been linked to several positive outcomes including academic success, physical health, psychological health, and
social competence.
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SE2.3. Managing Stress, Anxiety, Depression, and Other Negative Emotions

Students demonstrate a basic understanding of and an ability to apply proven strategies to help them either manage or eradicate
debilitating negative emotions (including stress, anxiety, depression, frustration, and persistent negative thinking) that can cause
suffering, impair judgment, jeopardize relationships, or lead them fo engage in self-defeating, unhealthy, unethical, or illegal conduct.®

SE2.4. Resilience and Courage

Students demonstrate the fraits of resilience and courage by
maintaining a positive outlook, overcoming fear, and drawing
on their inner strength to muster the will to bounce back
from the pain and grief of personal fraumas and tragedies,
disappointments, failures, and misfortunes.They are able

to put their negative experiences behind them and move
forward with confidence and optimism. '

SE2.6. Patience and Poise

SE2.5. Flexibility

Students recognize the potential of unexpected and
undesirable changes that can cause distress and hinder
their ability fo perform (e.g., a new teacher in the middle of a
semester, a death or divorce in the family). They demonstrate
the trait of flexibility by adapting to changes and adjusting
their attitudes, approaches, or actions in order to cope with
and get the best possible result from the new situation.

Students demonstrate the traits of patience and poise by enduring delay, discomfort, inconvenience,
difficulty, annoyance, and provocation with composure and without complaint. They wait their turn quietly

and control any impulse to act out in frustration.

SE2.7. Self-Improvement

Students are committed fo continual self-improvement. They
seek and demonstrate the ability to constructively receive
positive and negative feedback and to alter their attitudes
and behavior in response to valid criticism. Students seek to
improve their social and emotional skills and their chances
of being happy and successful by identifying and eliminating
bad habits, strengthening weak attributes, and developing
positive traits such as self-discipline, conscienfiousness,
perseverance, resilience, and optimism.

SE2.10. Managing Time

Students know basic principles of organizational and time-
management strategies and use these strategies to manage
their responsibilities effectively and efficiently.

SE2.8. Setting Goals

Students demonstrate self-management by formulating
and prioritizing short-term and long-term goals related to
school, career, and personal life. They identify intermediate
objectives to help them reach their goals.

SE2.9. Planning

Students demonstrate the ability to formulate and follow
specific plans fo meet their goals.

SE2.11. Organization

Students demonstrate the ability fo organize their work and
possessions (e.g., notebooks, school papers, lockers) in an
orderly and efficient manner to enhance their productivity,
efficiency, and success.

?These Standards ask educators fo provide students with fools and strategies to help them cope with common emotional tfraumas, including stress, anxiety,
depression, grief, resentment, alienation, and feelings of inferiority. If these coping skills cannot be effectively faught in the school context, educators
should provide students with guidance on where they can get help. Proven effective strategies to help students relax and reduce the negative impact of
negativity, stress, anxiety, and depression include: 1) Mindful meditation, 2) Distraction — encouraging students fo engage in activities that focus the mind
on something else, 3) Physical exercise, 4) Listening fo upbeat music, 5) Helping others, 6) Seeking the support of friends and family, and 8) Reframing
— replacing negative thoughts with positive ones by: (a) identifying the negative belief or assumption behind the negative emotion, (b) challenging
and disputing the belief or assumption, and (c) replacing the negative thought with a positive one by looking for a positive aspect of even a negative
outcome (e.g., "l can do it but even if | fail | will learn something and | won't have to worry about this anymore.”)

19 Research documents that the trait of resilience (sometimes called grit) often determines who succeeds and who fails in school, the workplace, the
athletic field, even the cancer ward. Resiliency can be strengthened through conscious effort. Ultimately, resilience is the product of a posifive mindset —
a way of looking af one’s experiences that permits one to not only cope with adversity, but fo build success on the foundation of that adversity.
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SE3. SOCIALAWARENESS/AND ‘RELATIONSHIP SKILLS'AND TRAITS

Students employ interpersonal ‘and 'social skills‘and traits
listen'and communicate) fo guide appropriate behavior.and create positive relationships and imeaningful
connections to family:members; classmates, peers, teachers; and others:

(e.g:, empathy, consideration, the abilityto

SE3.1. Social Awareness

Students demonstrate social awareness by:

1) Demonstrating the ability fo identify what another person
is feeling (e.g., happy, sad, disappointed, confused, angry),
what another person intends or wants (e.g., whether an
offensive comment was accidental or malicious, when
a person is seeking approval), and 3) they are able fo
“read between the lines” and extract unstated messages
conveyed by the choice of words, the tone of voice, facial
expressions, body language, silence, and other nonverbal
cues (e.g., knowing someone is upset even when they
insist they are fine).

2) Demonstrating an understanding of how the unique
backgrounds, experiences, values, ideologies, and

SE3.2. Empathy

Students display the trait of empathy (the disposition and ability
to sympathetically understand and personally identify with the
emotional states, needs, and feelings of others) by consoling,
comforting, calming, supporting, and encouraging others.

SE3.4. Positive Relationships

characteristics of individuals influence the way
these individuals interpret and react to events and
communications.

3) Accurately assessing how they are perceived by others
(e.g.. they can tell whether they are valued, trusted,
respected, or liked).

4) Perceiving how others react to their statements and
nonverbal communications.

5) Recognizing when a friend requires adult help fo cope with
severe emotional distress.

SE3.3. Remorse

Students understand the importance to relationships of
feeling and expressing sincere remorse fo those they have
wronged. They accept responsibility and apologize for
injuries and offenses caused by their actions and they seek
fo make amends.

Students seek to establish and maintain healthy, positive, mutually gratifying personal relationships with their teachers, classmates and
others as a source of support, comfort, companionship, and intellectual stimulation.

1) Students demonstrate a willingness to alter their attitudes and

conduct when necessary to reduce or prevent disharmony,

generate respect and frust, and increase intimacy (provided

such changes do not require them to compromise their values

or integrity).

SE3.5. Effective Communication

Students demonstrate the ability to:

1) Send, receive, and correctly interpret information,
ideas, thoughts, desires, and needs by both verbal and
nonverbal communication.

2) Be assertive without being offensive or arrogant.

2) Students understand that meaningful and lasting
friendships often require unselfishness, patience,
understanding, acceptance, and loyalty.

SE3.6. Leadership

Students demonstrate the ability to build frust, inspire
confidence, motivate, and positively influence individuals
and groups by the use of reasoned argument, persuasion,
inspiration, negotiation, and by setting an example.They are
able to encourage and empower others with constructive
criticism and timely praise.They know how to organize
groups and build teams, mediate conflicts, build consensus,
and understand and articulate the thoughts of a group.

I
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SE3.7. Collaboration and Teamwork

Students demonstrate the ability and willingness to pursue
common goals as part of a team, constructively participate
in cooperative learning, and communicate effectively in
cross-cultural and multi-lingual settings (i.e., with people
who have diverse styles, views, and backgrounds).

SE4. SUCCESS SKILLS AND ATTITUDES

SE3.8. Conflict Management

Students demonstrate the ability to recognize actual and
potential conflict situations, and employ strategies to
anticipate, avoid, and de-escalate conflicts and fo resolve
disputes peacefully.

Students demonstrate and continually seekto'enhance the values; skills; andfraits thatincrease personal
happiness and the successfuliachievement of their.academic, personal; and careergoals:

SE4.1. Executive Function

Students demonstrate executive function, the ability

fo employ a multitude of crucial academic, social and
emotional skills in performing fasks, sometimes in new and
chaofic seffings."

SE4.3. Conscientiousness

Students demonstrate the trait of conscientiousness by
persisting with diligent efforts to complete tasks well, whether
or not there is an external reward, and regardless of how
difficult or boring the task is. They can be counted on fo
reliably following through on their commitments and plans.'?

SE4.5. Self-Confidence

SE4.2. Commitment to Excellence

Students derive pleasure and pride from a job well done

and pursue excellence in all they do.They understand the
importance of effort, diligence, and hard work and they always
strive fo do their best and achieve the best possible result.

SE4.4. Perseverance

Students demonstrate the trait of perseverance by
continuing to perform their responsibilities and pursue their
goals with vigor and tenacity despite frustrations, mistakes,
sefbacks, and other obstacles that make their fask difficult or
seem impossible. They resist temptations and pressures to
give up or quit, choosing instead to persist as long as they
are able.

Students demonstrate confidence in their abilities and inner strength to succeed and endure difficulties, failures, and other forms of
adversity. In social situations they are assertive and willing fo stafe their opinions despite the risk of disapproval, criticism, or rejection.

SE4.6. Self-Motivation and Action

Students demonstrate the ability to motivate themselves to begin a task and to independently generate ideas, responses, and problem-

solving strategies.
1) Students understand that there can be no success

without action and that they must be bold, proactive, and

decisive in the pursuif of their plans, goals, dreams, and
responsibilities.

2) Students do not procrastinate.

"There are multiple skills that define executive functioning.These Standards include them all in one form or another: remembering and applying learned
information (i.e., working memory), self-awareness, self-monitoring and self-control (sometimes referred to as inhibition), concentration, goal-setting,
planning and prioritizing, organizing, time-management, and flexibility. The concept underlying executive function is that students must employ these
skills, sometimes simultaneously, in a seemingly infinite variety of real-life settings filled with distractions and demands that require concentration and
flexibility. If we think of each skill as a musical instrument we must think of real world functioning as a performance by an orchestra. Each student must
develop the ability o be the conductor of that orchestra, using all the instruments in a way that produces good music.

12 Conscientiousness embraces several important attributes including self-discipline and the pursuit of excellence. Along with positivity and resilience,
conscientiousness has proved fo be a trait that yields lifelong benefits. Children who score high on tests measuring conscientiousness get better grades
in high school and college; commit fewer crimes; stay married longer and live longer (they smoke and drink less and have fewer strokes, lower blood
pressure, and a lower incidence of Alzheimer's disease). Conscientiousness is a better predictor of life success than 1.Q.

IIIII

©
JOSEPHSON
INSTITUTE

40

charactercounts.org



SE4.7. Positivity

Students demonstrate the trait of positivity by choosing fo be optimistic, enthusiastic, hopeful, and cheerful. Students sustain their

positive outlook based on the following beliefs:

1) Positive attitudes produce positive results — positive
people are more likely to achieve their goals, feel
successful, have good relationships, have better health,
and live longer than those with negative outlooks.

2) Happiness is a state of mind, not a circumstance or fact
(i.e., if they think they are happy, they are) and that, as
Shakespeare’s Hamlet says, “there is nothing either good
or bad, but thinking makes it so.”

SE4.8. Gratitude

Students demonstrate the trait of gratitude by consistently
appreciating and expressing thanks for the good things in
their lives (i.e., they count their blessings). They invariably and
graciously express gratitude for gifts, favors, compliments, and
services received. (While positive people see the glass as half
full, grateful people are thankful for the half they have rather
than resentful about the half they don't.)

SE4.10.Technological Literacy

Students demonstrate competence in the ability fo choose,
learn, and safely and ethically use various current and
emerging fechnologies to communicate socially and
professionally, conduct research, acquire diverse perspectives,
and gain new knowledge and skills that will enhance their
analytical and critical thinking skills.

3) There are positive aspects (i.e., the silver lining) in all
experiences. One can characterize any experience in ferms
of its positive aspects (e.g., after a fire destroying most
of his possessions, a positive person can feel genuinely
fortunate and grateful that no one was hurt).

SE4.9. Forgiveness

Students recognize that resentments, regrets, and grudges
diminish their ability to enjoy their lives and can prevent them
from moving forward. They demonstrate the ability to forgive
others and to let go of negative feelings so they can get on
with their lives.

SE4.11. Financial Literacy

By the fime they graduate high school, students demonstrate
a basic understanding of personal financial management.
They understand the value of being prudent, skeptical, and
well-informed when making financial decisions, especially if
they involve borrowing money or living beyond their means. '

3The range of relevant financial information students should know is extensive: how tax deductions affect earnings; what is required concerning the
payment of taxes; how fo interpret sales offers (e.g., "buy 2 get 1 free”) and compute the actual cost of products and services; how to use checks and
balance a checkbook; how fo use credit cards and calculate inferest charges; how loans and interest work; and the nature and cost of insurance.
Students also should have some knowledge of bankruptcy and the financial risks and consequences of gambling.
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CHARACTER DOMAIN

This domain is concerned with educational outcomes that help students develop the constellation of moral and ethical qualities that define
good character. Successful efforts to build good character will result in a safe caring, and respectful school climate that provides students with
standards of right and wrong and instills in them ethical consciousness, commitment and competencies that will help them achieve personal,
school, and career goals; live happy, worthy and fulfilling lives; and become engaged, responsible, and productive citizens. ™

C1. COMMITMENTTO CHARACTER AND ETHICS

Students understand the personal and social importance and the basic ferminology and concepts of character

and ‘ethics.They strive to acquire the knowledge, adopt the values, and develop the skills; traifs, and iconduct
patterns of a person of good character, and they seek to govern their choices and actions by universal moral/
ethical principles.

C1.1. Components of Good Character

Students understand that good character consists of attributes
reflecting positive moral values, traits, dispositions, habits and
aftitudes. They know that their character (i.e., who they are
inside) will define them, shape their reputation, and defermine
how they are likely to act. (For example, will they be generous
or indifferent to a person in need, kind or cruel fo a person who
made a mistake, honest or devious in dealing with others?)

C1.3. Responsibility for Character

Students understand that their character is a product of their
values and choices (i.e., the formation of their character

lies in their own hands). Students accept and demonstrate
personal responsibility fo create and improve their character
by conscientious efforts to strengthen their commitment and
adherence to ethical values and principles.

C1.5. Knowledge of Ethical Concepts and Terms

C1.2. Importance of Character

Students understand that good character is more important fo
success, meaningful relationships, self-respect, and the esteem
of others than other commonly valued attributes, including
intelligence, beauty, falent, money, and status. Character not
only defines who they are, it determines their future.

C1.4.The Six Pillars of Character

Students understand that ethical beliefs and actions are

the foundation of good character (i.e., character is ethics in
action).They seek to develop and display the virtues and fraits
arising from universal ethical values known as the Six Pillars
of Character: trustworthiness, respect, responsibility, fairness,
caring, and good citizenship.

Students understand that the concepts of character and ethics refer to principles that establish standards of right and wrong; these
standards define morality and prescribe how a good person should behave. They understand that:

1) There is a difference between universal ethical values

(beliefs about virtue and morality consistent across time
and cultures) and personal ethical values (personal beliefs
about right and wrong, often based on political or religious

convictions that are not universal because people of

character disagree on whether they establish ethical duties

for everyone.'®
2) Ethical duties and moral obligations are different

from, and sometimes more demanding and imporfant
than, legal duties. For example, civil disobedience (the
deliberate and open violation of unjust laws) is an
expression of an ethical duty.

3) “Ethics” and “values” are not interchangeable terms.
Ethics concerns what is right and wrong, whereas values
are simply what matters to us (e.g., health and wealth). A
person of good character has deeply held ethical values.

© 2013 Josephson Institute. All Rights Reserved.

4 Prominent character education advocates such as the Character Education Partnership and The Center for the 4th and 5th Rs define character as
including two distinct sorts of qualities: moral character and performance character. They explicitly include qualities such as perseverance, self-discipline
and diligence as goals of character education.These Model Standards agree that these are important qualities to be developed by schools but we treat
the performance-centered attributes as success skills within the social and emotional domain. We limit the character domain to moral and ethical qualities.

'8 Educators in public schools must be cautious fo avoid advocating any position on the morality of certain behaviors viewed as sinful by large segments
of the population and proper by others.These include disagreements regarding the morality of such things as nudity, gambling, drinking, hunting, and
pre-marital sex and a much more volatile group of issues including assisted suicide, abortion, and a range of issues concerning homosexuality. The
deep and passionate disagreement on these issues among good and decent people demonstrates the inappropriateness of treating them as universal
values within the definition of good character.These standards take no position on these issues.The crucial objective here is to encourage students to
formulate their own beliefs on such topics, but fo be respectful of those who believe otherwise.
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C2.TRUSTWORTHINESS TV

Students develop and demonstrate the character trait of frustworthiness.They understand that frust is an'essential

ingredient in meaningful and lasting relationships;, as well as school and career success, and they strive to earn
the trust of others by demonstrating the ethical virtues of integrity, honesty, promise-keeping, and loyalty.

C2.1. Integrity

Students demonstrate integrity by adhering to ethical principles, acting honorably and assuring that there is consistency between their
beliefs, words, and actions. They safeguard their infegrity and demonstrate their character by exercising the moral courage fo do the
right thing even when it is difficult or detrimental fo their relationships, social standing, careers, or economic well-being (i.e., they do

the right thing even when it costs more than they want to pay).

C2.2. Honest Communications

Students recognize the central role honesty plays in generating trust, and they demonstrate honesty in their communications in three ways:

1) Truthfulness. Students are truthful; everything they say is
frue fo the best of their knowledge (i.e., they do not lie).

2) Sincerity. Students are sincere. This means they always
convey the truth as best they can, avoiding all forms of
accidental or infentional deception, distortion, or frickery
(e.g., it is dishonest to tell only part of the truth or to omit
important facts in an effort to creafe a false impression).

3) Candor. Students know that certain relationships (e.g.,
parent-child, teacher-student, best friends) create a very

C2.3. Honest Actions

Students demonstrate honesty by honoring the property
rights of others (they do not steal) and playing by the rules in
sports and other activities (they do not cheat).

C2.5. Promise-Keeping, Reliability, Dependability

Students demonstrate trustworthiness by being reliable
and dependable, being cautious about making promises
and commitments, and conscientious about keeping the
promises and commitments they make.

high expectation of trust. In these relationships, honesty
requires them to be candid and forthright by volunteering
information fo assure that they are conveying the whole
fruth, and nothing but the truth (e.g., a student who
accidentally spills soda on a school computer must
voluntarily tell the teacher without being asked; a student
who breaks her mother's favorite vase must fell her mother
voluntarily).

C2.4. Belief That Honesty Pays

Students believe that honesty and infegrity will help them
succeed in school and life and strengthen their relationships;
they reject common rationalizations for lying and cheating
as false and short-sighted (e.g., one has to lie or cheat in
order to succeed, everyone cheats, it's only cheating if you
get caught).

C2.6. Loyalty

Students demonstrate trustworthiness by being loyal and
standing up for their friends, family, school, and country.
Proper demonstrations of loyalty include not disclosing
embarrassing information or secrets confided in them
(unless keeping the secret could result in serious harm) and
refraining from gossip that could hurt feelings or damage
reputations or relationships. Loyalty is not an excuse to justify
lying or other unethical conduct.
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C3, RESPECT M

Students believe that the well-being and dignity of all people is important.They treat allindividuals with

respect, judging them on their.character.and ability without regard to race, religion, sexual orientation, political
ideology, gender, age, or.other physical or personal characteristics.

C3.1.Treating Others With Respect C3.2The Golden Rule

Students understand that they are not morally required Students understand the universal Golden Rule (*do unto
to respect everyone in the sense of holding them in high others as you would have them do unto you”) and apply it
esteem, but they are required to treat everyone with respect as a standard of respect.'®

regardless of their personal assessment of the person’s
character or worth (e.g., we freat criminals with respect, not
because they deserve it, but because of who we are).

C3.3.The Basics of Respect

Students demonstrate respect by:

1) Being civil, courteous, and polite (i.e., they use good manners). 4) Paying atfention fo the well-being of others and striving to
2) Refraining from offensive and disrespectful profanity, insults make them feel comfortable and welcome.

and gestures. 5) Learning about and treating with respect the customs and
3) Listening respectfully to others even if they think what's being fraditions of people who come from different cultures.

said is wrong or foolish.

C3.4. School Climate of Respect and Kindness

Students demonstrate respect by seeking fo create and support a kind, caring, respectful, and emotionally and physically safe school
climate. They refrain from and discourage others from engaging in violence, threats, intimidation, and other conduct infended or likely to
cause physical injury, emotional pain, humiliation, embarrassment, shame, or a feeling of being left out or excluded. This includes:

1) Unwelcome physical fouching (i.e., they keep their hands fo 3) Physical infimidation, cyberbullying, harassment, and
themselves). mean-spirited feasing or faunting.

2) Cruel, unkind, or deliberately hurtful or embarrassing gossip.

C3.5. Respecting Privacy

Students demonstrate respect by acknowledging and honoring each other’s right to privacy and personal space, including the right to
defermine whether, how and when information about their personal lives and thoughts will be revealed (e.g., it is disrespectful fo read
another's diary, look through another’s backpack, hack their Facebook page, or eavesdrop on their conversations).

¢ The Golden Rule (referred to as the rule of reciprocity in philosophical literature), though often associated with Christianity, has deep roots in every major
religion and culture starting with Confucius in 557 B.C.: "What you do not want done to yourself, do not do to others.”The common positive formulation of the
concept — "Do unto others as you would have them do unto you” — is accepted worldwide and should not be regarded simply as a religious precept.

JOSEPHSON
INSTITUTE

© 2013 Josephson Insfitufe. All Rights Reserved. charactercounts.org

44



© 2013 Josephson Institute. All Rights Reserved.

C3.6. Respecting Others’ Autonomy

Students demonstrate respect by acknowledging and honoring the desire and right of others to govern themselves (i.e., autonomy), make
decisions about their lives and be free from oppressive and offensive behavior and unwanted interference in their lives. This includes:

1) Taking the desires, opinions, perspectives, values, and goals of
others seriously.

2) Refraining from repetitive arguments, tirades, rants, insults,
ridicule, manipulation, or coercion fo cause others to change
their opinions or actions.

3) Providing others with the information they need fo make
informed judgments about their own lives rather than

C4. RESPONSIBILITY.

concealing the information to advance their own goals or fo
shield them from potential bad choices. (Example: Suppose

an old boyfriend of your best friend gives you a note fo give

to your friend but you think it would be a terrible idea if your
friend started communicating with him again - the principle
of aufonomy says you should deliver the note.)

Students demonstrate the trait of responsibility by taking ownership of their lives and acknowledging their

power to choose what they think (including their: atfitudes and 'mindsets), say, and do.They are accountable for
the conseguences of their choices.

C4.1. Compliance: Doing What Is Required

Students accept responsibility fo do what they are required to
do by their parents, teachers, coaches, and other adults who
have legitimate authority. Students also are careful to keep
their own promises and commitments.

C4.3. Consequences for Their Words

Students accept responsibility for the consequences of what
they say, recognizing that their words can have serious and
lasting impact on others (e.g., insults can harm another’s
self-image and revealing secrets can destroy relationships).
They seek to affirm, support, and encourage others rather
than humiliate, discourage, or demean them.

C4.5. Developing and Using Positive Attitudes and Life Skills

C4.2. Ethics: Doing What Should Be Done

Students accept responsibility to do what they should do
based on their personal values and universal ethical principles
such as the Six Pillars of Character (frustworthiness, respect,
responsibility, caring, fairness, and citizenship).

C4.4. Consequences for Their Actions

Students accept responsibility for the consequences of their
actions and inactions, recognizing obligations fo:

1) Foresee and avoid harmful outcomes, including
unintended but predictable consequences.

2) Help others in need (e.g., charity).

3) Protect others from harm or abuse (e.g., stand up for a
student who is bullied).

Students acknowledge their responsibility fo enhance their chances of success in school and life, in the quality of their relationships,

and in their own well-being and happiness by:

1) Consciously choosing positive attitudes and mindsets
(including optimism, enthusiasm, gratitude, and cheerfulness)
and rejecting self-defeating affitudes (e.g., pessimism,
cynicism, defeatism, and hopelessness). (See SE4.7.)

2) Developing critical self-management and social skills fraits,

charactercounts.org

including: self-discipline, resiliency, perseverance, stress
management, organization and time management, planning
and goal-setting, inifiative, flexibility, poise, patience,
communication, collaboration, and an uncompromising
commitment to excellence. (See SE2, SE3, SE4.)
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C4.6. Self-Reliance and Prudent Money Management

Students demonstrate the trait of self-reliance by striving fo live independently, relying on their own resources, capabilities,
judgment, and emotional strength, rather than depending on others to do things for them or tell them what to think or feel. To
achieve self-reliance, students:

1) Manage their affairs so they can pay their own way and not be 2) Live within their means, avoiding debt and other obligations
a burden on others. that generate unhealthy pressure.
C4.7.Learning From Experience

Students accept their responsibility o review and learn from all experiences. They hold themselves accountable to determine what they
could have done differently fo get a better result and what they should do in the future.

C4.8. Being Rational and Reflective C4.9. Healthy Choices

Students demonstrate responsibility by being rational (using Students demonstrate responsibility by making healthy
reason and logic fo make or justify decisions) and reflective choices to protect their well-being by eating well, getting
(thinking ahead to anticipate the consequences of choices, and sufficient sleep and exercise, and by refraining from the
thinking back to draw lessons from what happened).They use use of illegal drugs and other infoxicating or mind-altering
critical thinking and decision making skills to avoid rationalizations substances. They do not abuse prescription drugs, use

and excuses and to make rafional, prudent choices. alcohol or fobacco, or engage in self-abusive practices (e.g.,

cutting, overeating, anorexia, bulimia).

C5. FAIRNESS i

Students strive to be fair-and just in all their-actions.

C5.1.The Basics of Fairness

Students: They don't:
1) Take turns. 1) Claim credit for the work of others.
2) Play by the rules. 2) Recklessly or falsely blame or accuse others.
3) Give due credit fo others. 3) Take advantage of another’s mistakes or ignorance.
4) Ask for and take only their fair share.

C5.2. Making Fair Decisions

In making decisions that affect others, students demonstrate the trait of fairness by:

1) Being open-minded and objective. 4) Being impartial.
2) Giving everyone affected by a decision the chance to tell their 5) Consciously sefting aside personal feelings (bias or
side of the story. favoritism) that might interfere with objectivity.

3) Considering the merits of all evidence relevant to a just resolution.
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C5.3. Proportionality C5.4. Complexity of Fairness

Students understand that the principle of fairness requires that Students demonstrate the ability to identify alternative
imposed consequences for misconduct are proportional to the theories for determining what is or is not fair in the way
harm caused (i.e., the more serious the harm, the more serious benefits and burdens are distributed.'”

the consequence). They know that the punishment should fit the
crime (it's neither too lenient nor foo severe).

C6.CARING T

Students understand that caring — including the virfues of compassion, kindness, benevolence, aliruism;

charity, generosity, and sharing — is the heart of ‘ethics.They strive to.demonstrate a concern for.the well-
being of ‘others by displaying compassion for those in pain or.in need by providing support in'the form of
donations and/or:personal service.

C6.1.The Basics of Caring

Students demonstrate caring by: They are nof:
1) Being kind, compassionate, and empathetic to everyone 1) Cruel.
(even those who don’t seem fo deserve if). 2) Indifferent or apathetic.
2) Expressing support and sympathy at appropriate times in 3) Callous.
dpproprite ways. 4) Unforgiving.

3) Being charitable in judging others by assuming good.
intentions and by being forgiving and merciful.

4) Being charitable to causes and individuals.

C6.2. Caring Moderates Other Ethical Duties

Students understand that the virtue of caring frequently interacts with other ethical principles requiring them to be careful that:

1) Honesty is not causing them to be unnecessarily hurtful 3) While respecting another’s privacy, they do not condone or
or offensively blunt (e.g., telling a person their speech was ignore dangerous and harmful conduct.
absolutely awful). 4) Their sense of responsibility is proportionate to their actual
2) In seeking to impose justice, they do not miss opportunities level of authority and moral duty and that they do not
to be merciful and forgiving. ignore their own needs.

”There are five major alternative theories of fairness: 1) Equality - everyone should get equal shares regardless of other factors; 2) Work - only those who worked
should receive benefits; 3) Effort - shares should be allocated in proportion to effort (those who try hardest should get the most); 4) Seniority - benefits should
be distributed in order of age or seniority (the oldest or the person who has been around longest gets priority treatment); 5) Productivity - benefits should be
distributed in proportion to the productivity of the person (the best performers get the most).

I
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C7.GOO0D CITIZENSHIP. ¥

Students demonstrate good citizenship by fulfilling their civic and social responsibilities.They contribute to
the well-being of their communities (including their school, neighborhood, and country).

C7.1. Civil Rights C7.2. Civil Responsibilities

Students understand and appreciate the rights and liberties Students understand and strive to fulfill the responsibilities

embodied in the Constitution and Bill of Rights, including: of citizenship, including: a duty fo abide by the law, respect
1) Freedom of speech and religion. the rights of others, participate in the democratic process,

. : protect the environment, and volunteer to improve their
Sle r!gh’r 19 18IS el run'for 2zl s school and community. They also understand additional
3) The right to be freated fairly under the law. responsibilities of adult citizenship, including paying taxes
and serving on juries.

C7.3 Respect for Authority and the Law

Students demonstrate good citizenship by contributing fo the orderliness and faimess of society by respecting authority, obeying rules
and laws (unless a higher moral duty justifies civil disobedience) and taking action (including reporting) to protect fellow citizens from
dangerous or harmful conduct.

1) Students understand the special role that civil disobedience 2) Students set an example for their peers, abiding by laws
plays in the democratic process and the extraordinary and following rules even when it is inconvenient (e.g.,
conditions that must exist to justify unlawful conduct. returning their shopping carts, respecting the 10-items-or-

less rule in markets).

C7.4. Participation in the Democratic Process

Students demonstrate good citizenship by staying informed about matters important in their school and community so they can
formulate thoughtful positions, passionately advocate for their beliefs, engage in respectful and informed discussions, vote intelligently,
and, if they choose, seek elected or appointed leadership positions.

1) Students exercise their civil rights fairly and responsibly. They 2) Students maintain an open mind (i.e., a willingness fo be
examine and evaluate political claims and allegations fo defermine persuaded) and demonstrate a willingness to re-examine
for themselves what is true, and they maintain an open mind so their own positions and objectively consider the arguments
they can assess the merits of others” political positions. and beliefs of others.

C7.5.Improving School Climate

Students demonstrate good citizenship by promoting and modeling responsible, respeciful, caring, honest, and fair conduct fo create and
maintain a safe and positive school climate where all students feel physically and emotionally safe, cared for, and respected.

1) Students personally refrain from, and discourage others from, all 2) Students do their share to make their school a clean,
forms of bullying and other forms of mean and unkind conduct. aftractive, and comfortable place fo learn and grow.

C7.6. Environmental Protection

Students demonstrate good citizenship by proactively engaging in conduct that conserves natural resources (e.g., reducing, reusing, and
recycling, and using water and fuel conservatively).They also protect the natural environment from unnecessary destruction and all forms
of pollution.
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